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Execu,ve Summary 
This document presents a set of alternaBve mobility models (“blueprints”) designed to strengthen competency 
development for both in-service and pre-service teachers within the 21st Century European Teachers 
(XXI-EU-TEACH) framework. It is grounded in evidence gathered through NaBonal Labs in Denmark, Finland, Italy, 
Romania, and Spain, where in-service teachers, pre-service teachers, parents, teacher educators, and educagonal 
administrators shared lived experience of what enables—and prevents—meaningful mobility. Those nagonal 
insights were further consolidated through partner exchanges to validate cross-context paserns and translate them 
into acgonable programme responses.  

Across countries, barriers to mobility are not isolated: they operate as interlocking constraints that shape who 
pargcipates, under what condigons, and with what learning value.  The report synthesises obstacles into three 
clusters: (1) structural and insBtuBonal barriers (e.g., limited recognigon, uneven organisagonal readiness, 
subsgtute cover constraints, weak guidance, rigid asendance or programme requirements); (2) financial and Bme 
constraints (real costs exceeding grants, family-related costs, and mobility planning layered onto already high 
workloads); and (3) personal and professional challenges (care responsibiliges, accessibility needs, linguisgc 
insecurity, limited procedural knowledge, and reduced confidence when mobility feels risky or misaligned with 
pracgce).  

At the same gme, the evidence converges on high-leverage benefits that make mobility more than an “add-on”: it 
accelerates learning and makes professional growth more visible, pracgce-oriented, and transferable. Benefits 
cluster into personal and cultural growth (“mirrors and windows”), professional development and networking, 
and inspiraBon and innovaBon through the transfer of ideas and methods back home. 

To respond, the report offers 11 blueprint models spanning in-service and pre-service pathways (e.g., 
micro-mobility and shadowing, reciprocal host-inclusive exchange, co-teaching visits, sabbagcal immersion, 
blended mobility, MOOC-integrated mobility, pracgcum-aligned placements, cohort mobility, co-educagon module 
mobility, and progressive virtual → micro → longer routes). Each blueprint is designed around a minimum shared 
architecture: recogniBon and feasibility, equity supports, pracBce-orientaBon, and outputs and follow-up so that 
mobility becomes manageable, meaningful, and equitable rather than an extra burden.  
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Introduc,on 
Teacher mobility is posigoned in this report as a structured pathway for learning and competency development, 
not a one-size-fits-all trip. The report situates mobility within the 21st Century European Teachers project and 
responds directly to cross-nagonal evidence on what blocks pargcipagon, what drives impact, and what insgtugonal 
condigons are required to make mobility feasible and fair.  

A key premise is that mobility pargcipagon rises when it is feasible, meaningful, and normalised—not dependent 
on personal sacrifice or informal goodwill. The report synthesises four enabling clusters that work best together: (1) 
insBtuBonal and structural support (leadership endorsement, protected gme, administragve help, funding access, 
clear procedures, and recognigon in study/work plans and career frameworks); (2) programme design and models 
(a diversified offer aligned with career stage, pracgcum requirements, and family/work realiges); (3) awareness, 
moBvaBon, and cultural readiness (early informagon, mentoring, alumni role models, collecgve formats, and 
purposeful preparagon), and (4) tools, partnerships, and resources (strong school–university networks, 
Erasmus+/eTwinning pipelines, project-based collaboragon, and language/digital support).  

To operagonalise these insights, this document defines insBtuBonal readiness as the organising standard for 
mobility design and delivery—ensuring that leadership, administragon, finances, coverage planning, and 
recognigon pathways are in place so that mobility supports competency development without widening inequiges. 
The blueprint models are explicitly aligned with the project’s four emerging subject areas—Technological 
empowerment, Sustainable learning, Entrepreneurship, and Playful learning—and embed a common workflow 
that emphasises preparagon, pracgce-embedded learning, reflecgon, and transfer back to home insgtugons.  

Defini6ons (for the purpose of this document) 
‣ In-service teacher: A qualified teacher employed by a school or educagonal insgtugon.  

‣ Pre-service (student) teacher: An inigal teacher educagon (ITE) student undertaking coursework and/or 

pracgcum.  

‣ Mobility: A structured internagonal learning, teaching, training, placement, observagon or collaboragon 

acgvity (physical, virtual or blended) recognised by a sending/host insgtugon.  

‣ InsBtuBonal readiness: The organisagonal capacity (leadership endorsement, administragve support, 

financial processes, subsgtute/coverage planning, recognigon pathways) necessary to plan and deliver 

mobility.   
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Obstacles of in-service and pre-service 
teacher mobility 
This secgon synthesises the principal obstacles to teacher mobility idengfied through Nagonal Labs conducted in 
Denmark, Finland, Italy, Romania, and Spain within the framework of the 21st Century European Teachers project. 
These Nagonal Labs convened key stakeholder groups—including in-service teachers, pre-service teachers, parents, 
teacher educators, and educagonal administrators—to gather evidence-based insights drawn from lived experience 
across diverse educagonal systems. Building on these nagonal perspecgves, the synthesis is further informed by 
structured exchanges with project partners, which helped validate paserns across contexts and consolidate 
challenges and acgonable responses into a shared European-level understanding. 

Across the evidence base, obstacles to mobility do not appear as isolated issues but as interlocking constraints that 
shape who can pargcipate, under what condigons, and with what learning value. Partners consistently converged 
on three broad clusters: (1) structural and insBtuBonal barriers (limited insgtugonal recognigon, uneven 
organisagonal readiness, subsgtute cover constraints, weak guidance, and rigid asendance or programme 
requirements), (2) financial and Bme constraints (real costs exceeding grants, lack of family-related support, and 
mobility planning layered onto already high workloads), and (3) personal and professional challenges (care 
responsibiliges, accessibility needs, linguisgc insecurity, limited procedural knowledge, and low confidence or 
mogvagon when mobility feels risky or poorly aligned with pracgce). Taken together, these obstacles can turn 
mobility into an “extra burden” rather than a supported pathway for competency development, and they can 
inadvertently widen inequiges—making pargcipagon most feasible for those with stronger insgtugonal backing, 
fewer caregiving constraints, and greater linguisgc and financial capital. 

Denmark 
Structural/resource & organizaBonal readiness. Mobility requires gme, funding, and explicit organizagonal 
priorigzagon; when collaboragon relies mainly on local goodwill and individual inigagves, pargcipagon becomes 
fragile and uneven. Finances are a concrete barrier for both teachers and students, compounded by limited, non-
systemagc support for applying for funds. Teacher educagon programmes are gghtly packed and relagvely rigid, 
and strict asendance requirements further constrain student teachers’ pargcipagon. Real uptake also depends on 
insgtugonal readiness—schools and HEIs need leadership commitment, dedicated administragve support, clear 
contracts and expectagons, and prior experience managing collaboragon projects to engage effecgvely and 
sustainably. 

Workload/sustainability & cultural/professional resistance. Without clear frameworks that integrate mobility into 
exisgng roles and schedules, acgviges risk adding to already high workloads, heightening stress and, in some cases, 
contribugng to burnout or drop out—at a gme when the sustainability of working life in the profession is already a 
concern. Danish teachers’ strong tradigon of professional autonomy means that new structures, obligagons, or 
mandatory elements can be perceived as control or mistrust, especially if mobility is not experienced as meaningful 
and pracgce oriented. Where relevance is unclear, resistance grows—further discouraging engagement from both 
in service and pre-service teachers. 

Finland 
Obstacles to teacher mobility—administraBve/logisBcal & insBtuBonal support. A substangal administragve 
burden, combined with the gming of applicagons and payments, creates logisgcal hurdles that make planning and 
pargcipagon difficult. Schools struggle to secure subsgtute teachers during mobility periods, and uneven support 
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from headteachers or colleagues can dampen mogvagon and feasibility. Scheduling and workload pressures further 
limit opportuniges for in service teachers, while both teachers and student teachers pointed to a need for more 
structured, accessible informagon about available mobility opgons to navigate processes with confidence. 

Obstacles to teacher mobility—personal/linguisBc & pedagogical conBnuity. Personal factors—such as family 
responsibiliges—oxen constrain the window for travel, and a lack of confidence in language skills can deter 
otherwise interested pargcipants. Time away can create discongnuiges in teaching and learning, raising concerns 
about classroom congnuity and follow up. Many Finnish teachers report limited first-hand experience with mobility, 
not due to lack of interest but because these pracgcal barriers persist—reinforcing a cycle in which low exposure 
and high perceived effort reduce pargcipagon among both teachers and student teachers. 

Italy 
LinguisBc & curricular recogniBon (pre-service). Fear of working in a foreign language remains a significant barrier, 
resulgng in many students choosing an Erasmus+ study period over a traineeship, even when the laser offers more 
direct professional experience. Secondly, funding schemes rarely cover real living costs abroad, discouraging some 
from pargcipagon.  Curricular mobility disrupts the academic path, as fiPng it into an already demanding calendar 
oxen results in missed exams, delays in local internship hours, and extended degree gmelines. Neither a post-laurea 
traineeship abroad is recognized as teaching experience and earns no points towards the concorso nazionale - the 
compeggve exam for access to permanent job posigons (only experience gained within the Italian school system 
counts). Pre-service teachers are understandably reluctant to invest gme and resources in something that won't 
improve their chances in a highly compeggve nagonal job market. 

LinguisBc/professional & administraBve/lack of support (in-service). At the individual level, limited English 
language proficiency is the most reported obstacle. Furthermore, an absence presents a significant pracgcal 
difficulty, especially for women, who make up the majority of the teaching workforce in Italy and disproporgonately 
carry caregiving responsibiliges. At the insgtugonal level, many schools don’t acgvely support teachers’ 
internagonal mobility, leaving teachers to research opportuniges and manage applicagons independently. Approval 
from the school principal is not guaranteed, as teachers' absences require finding subsgtutes, which can also disrupt 
learning congnuity for pupils. Direct experience of professional mobility remains uncommon among teachers, which 
further limits peer-to-peer support and the normalizagon of mobility as a professional pracgce. As a result, mobility 
is frequently perceived as an extra rather than an integral part of professional development. 

Romania 
Financial/administraBve & insBtuBonal/systemic. Pargcipants highlighted that current grant amounts oxen fail to 
cover the real costs of mobility—accommodagon, travel, and living expenses—especially for teachers from rural or 
low-income backgrounds. Complex, bureaucragc applicagons deter potengal candidates, compounded by 
difficulges securing insgtugonal support lesers and formal approvals from school inspectorates (ISJ). Schools 
reported a lack of subsgtute teachers to cover classes during mobility periods, creagng resistance from principals, 
while unclear or inconsistent recognigon of mobility within teacher career progression (grade didacgce) further 
weakens incengves. Systemically, many schools—pargcularly small or rural—lack the capacity to apply for and 
manage Erasmus+ projects; disseminagon of opportuniges at school level is uneven; pargcipagon skews urban; 
there is no dedicated nagonal strategy for teacher mobility; and rigid gmetables make scheduling mobiliges difficult 
for both in service and student teachers. 

LinguisBc/cultural & aatudinal. Insufficient foreign language proficiency—most acute in rural areas and vocagonal 
schools—limits both in-service and pre-service teachers’ readiness to apply and engage meaningfully abroad. Fear 
of cultural and professional isolagon, combined with limited pre departure linguisgc and intercultural preparagon, 
further discourages pargcipagon. At the aPtudinal level, low awareness of available programmes and benefits 
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means mobility is oxen seen as an addigonal burden rather than a professional learning opportunity. The absence 
of visible role models and peer networks normalising mobility contributes to this percepgon, reducing mogvagon 
among teachers and student teachers alike and perpetuagng unequal access and pargcipagon. 

Spain 
Workload/administraBve & insBtuBonal/systemic (in-service). Teachers face significant workload and gme 
constraints, with heavy administragve burdens and few insgtugonal mechanisms to reduce teaching loads during 
mobility periods. Insgtugonal and systemic support is inconsistent: mobility is not reliably recognised within career 
progression frameworks, and support from school leadership and educagon authoriges varies widely. Access to 
funding is inequitable, with financial barriers falling hardest on public schools and less resourced regions, while 
guidance on navigagng European mobility programmes remains limited. Digital and technological dispariges also 
persist—unequal access to infrastructure and training, together with rapid technological change (including AI), fuels 
insecurity and resistance. Finally, language related barriers—insufficient foreign language competence or 
confidence and limited mulglingual preparagon linked to mobility—further suppress pargcipagon. 

Curricular integraBon/pracBce & socio economic/linguisBc (pre-service). For student teachers, mobility is weakly 
embedded in inigal teacher educagon: programmes rarely integrate it structurally, and recognigon of internagonal 
learning outcomes is inconsistent. Socio economic constraints remain decisive—available funding seldom covers 
real costs and disadvantages students from lower income backgrounds. Informagon and guidance are fragmented, 
with limited mentoring across preparagon and placement phases, leaving candidates uncertain about opgons and 
requirements. Crucially, mobility is not always well connected to school pracgce—experiences may be misaligned 
with classroom-based learning or co teaching models—reducing perceived relevance and impact. Language related 
challenges, including anxiety about meegng linguisgc demands in internagonal contexts, further deter pargcipagon. 

In a nutshell, the na@onal labs point to the following cross cuEng takeaways for pre- and in-
service teachers: priori@se transparent recogni@on of mobility in career progression; expand 

targeted funding that covers real costs; simplify administra@ve pathways; strengthen language 
and intercultural prepara@on; ensure organisa@onal readiness (leadership commitment, 

administra@ve support, and subs@tute cover); and embed mobility in curricula and work plans 
so par@cipa@on is manageable, meaningful, and equitable. 

21st Century European Partners  
Despite the clear benefits of teacher and student teacher mobility, pargcipagon is constrained by three interlocking 
sets of obstacles. Structural and insBtuBonal barriers include limited pracgcal support and low awareness of 
opportuniges or their value, as well as weak formal recognigon within schools and universiges. Pracgcal 
impediments—sustainability consideragons, transport and connecgons, and complex logisgcs—compound the 
challenge, alongside staffing realiges: difficulty replacing teachers during absences, the need to recruit and brief 
subsgtutes, and asendance requirements that bind pre-service teachers to campus. 

Financial and Bme constraints are decisive. The direct costs of travel and accommodagon—and the addigonal 
expense of bringing children where affordable housing is scarce—can be prohibigve, making direct financial support 
essengal. Even when funding exists, mobility demands extra planning within already heavy workloads, stretching 
gme and resources: in-service teachers juggle busy schedules, and student teachers oxen cannot miss gmetabled 
classes. Finally, personal and professional challenges—family and caregiving responsibiliges, disabiliges, language 
barriers, limited knowledge of mobility procedures, fear of leaving established rougnes, and low confidence or 
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mogvagon—can deter otherwise willing pargcipants. Recognising these barriers is a prerequisite for designing fair, 
feasible programmes that widen access and make internagonal mobility a realisgc, rewarding opgon for all 
educators. 

Mobility is powerful, but unless ins@tu@ons fund, recognise, and simplify it—while 
accommoda@ng family, language, and workload reali@es—the educators who could benefit 

most will remain least able to par@cipate. 

3.1. Structural and ins6tu6onal barriers 
Pargcipants highlighted a set of pracBcal, insBtuBonal, and operaBonal obstacles that restrict both in-service and 
pre-service teacher mobility. These include insufficient support for day-to-day pracgcaliges and planning, limited 
awareness of opportuniges and the value of internagonal mobility, and limited recognigon of mobility within school 
and university processes. Financial barriers persist—limited funds for travel and accommodagon and lack of funding 
to bring family members—while transport and connecgon constraints, together with sustainability concerns, 
complicate feasible and ethical travel choices. Congnuity in teaching and learning is also a challenge: difficulty 
replacing in-service teachers, including hiring and instrucgng subsgtutes, and pre-service teachers’ requirements to 
be present for studies. 

Key Challenges: 

‣ PracBcal and planning gaps: Lack of support for pracgcal issues and the logisgcs required for effecgve 

planning.  

‣ Awareness and value: Limited awareness about opportuniges and the professional value of internagonal 

mobility.  

‣ InsBtuBonal recogniBon: Mobility is not adequately recognized within schools or universiges.  

‣ Funding constraints: Limited funds for travel and accommodagon, and lack of funding to bring family 

members.  

‣ Feasibility and conBnuity: Sustainability concerns, transport/connecgon limitagons, difficulty replacing in-

service teachers (including hiring/instrucgng subsgtutes), and pre-service requirements to be present. 

PracBcal SoluBons: 

‣ Strengthen pracBcal support by providing clear guidance and hands on help for logisgcs, planning, and 

everyday issues.  

‣ Increase visibility and understanding of mobility opportuniges and their benefits through targeted 

communicagon and outreach.  

‣ Embed formal recogniBon of mobility within school and university procedures (e.g., acknowledgment in 

internal processes and evaluagon).  
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‣ Expand and tailor funding to cover travel, accommodagon, and support for accompanying family members 

where relevant.  

‣ Improve feasibility and conBnuity through proacgve cover planning for in service teachers, streamlined 

subsgtute arrangements, flexible asendance solugons for pre-service teachers, and travel plans mindful of 

sustainability and connecgons. 

3.2. Financial and 6me constraints 
Pargcipants emphasized that mobility is constrained by a combinagon of financial burden and limited Bme 
availability. Costs are heightened by expensive arrangements to bring children and the lack of affordable housing, 
underscoring that teachers need financial support to pargcipate. On the gme side, a heavy teaching workload, busy 
schedules for in service teachers, and the fact that student teachers cannot miss classes create significant pressure. 
Addigonally, mobility requires extra gme and effort for planning, and the distribugon of gme and resources within 
insgtugons oxen leaves lisle capacity for the extra coordinagon mobility entails. 

Key challenges: 

‣ High parBcipaBon costs: Expensive to bring children and limited affordable housing, resulgng in significant 

out of pocket expenses.  

‣ Insufficient financial support: Teachers need more direct financial backing to make mobility feasible.  

‣ Limited Bme due to workload: Heavy teaching loads and busy in-service schedules reduce availability for 

mobility.  

‣ AddiBonal planning demands: Mobility requires extra gme and effort for planning on top of regular duges.  

‣ Rigid academic schedules: Student teachers cannot miss classes, restricgng flexibility and pargcipagon. 

PracBcal soluBons: 

‣ Targeted financial support: Provide grants/sgpends that explicitly cover dependents’ costs and offer 

housing top ups to offset expensive desgnagons. 

‣ Affordable accommodaBon pathways: Negogate insgtugonal rates or access to student 

housing/residences to reduce lodging expenses. 

‣ Protected Bme and workload relief: Offer release gme, cover arrangements, or “mobility windows” to 

address heavy workloads and busy schedules. 

‣ Structured planning support: Allocate dedicated planning gme and administragve assistance (checklists, 

gmelines) to manage the extra coordinagon required. 

‣ Flexible academic arrangements: For pre-service teachers, enable make up sessions or alternagve 

assessments; for in-service teachers, align mobility with lower intensity teaching periods. 
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3.3. Personal and Professional Challenges 
Pargcipants noted that mobility decisions are shaped by a combinagon of family obligaBons (young children, 
caregiving for relagves), disabiliBes, and language barriers, compounded by a lack of knowledge about mobility 
processes. Personal factors such as fear of leaving comfort zones and limited mogvagon or confidence to pargcipate 
further discourage engagement. Together, these personal and professional challenges create hesitagon and reduce 
readiness to embark on mobility experiences, even when opportuniges are available. 

Key challenges:  

‣ Family and caregiving responsibiliBes: Young children and care for relagves can limit availability and 

flexibility.  

‣ Accessibility needs related to disabiliBes: Requirements for accommodagons can make pargcipagon feel 

uncertain or risky.  

‣ Language barriers: Limited linguisgc confidence or proficiency can deter teachers and student teachers.  

‣ Knowledge gaps about mobility processes: Unclear steps, documents, or requirements hinder inigagon 

and follow through.  

‣ MoBvaBon, confidence, and comfort zones: Fear of change and low perceived self-efficacy reduce 

willingness to pargcipate. 

PracBcal soluBons: 

‣ Family aware planning: Offer family friendly scheduling and flexible gmelines to accommodate caregiving 

responsibiliges. 

‣ Accessibility first arrangements: Provide clear informagon about available accommodagons and ensure 

accessible sePngs and materials. 

‣ Language support: Facilitate language preparagon and access to resources that build everyday 

communicagon confidence. 

‣ Clear, step by step guidance: Share simple process overviews, checklists, and named contacts to demysgfy 

mobility procedures. 

‣ Confidence building and peer support: Use mentoring, low stakes informagon sessions, and gradual 

pargcipagon pathways to address fear of leaving comfort zones. 
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Benefits of in-service and pre-service 
teacher mobility 
This secgon synthesises the key benefits of teacher mobility idengfied through Nagonal Labs conducted in 
Denmark, Finland, Italy, Romania, and Spain within the framework of the 21st Century European Teachers project. 
Drawing on evidence gathered from in-service teachers, pre-service teachers, teacher educators, parents, and 
educagonal administrators, the secgon captures the perceived and demonstrated added value of mobility across 
diverse nagonal and insgtugonal contexts. Building on these nagonal perspecgves, the synthesis is further 
strengthened by partner exchanges across the consorgum, which helped consolidate a shared understanding of 
how mobility contributes to competency development, professional idengty formagon, and insgtugonal 
improvement. 

Across the evidence base, benefits are consistently described not as “added value at the margins” but as high-
leverage outcomes that accelerate learning and make professional growth more visible, pracgce-oriented, and 
transferable. Partners converged on three mutually reinforcing clusters. First, mobility drives personal and cultural 
growth by creagng “mirrors and windows”: educators step outside familiar rougnes to gain intercultural awareness, 
empathy, and a clearer sense of professional purpose—outcomes closely linked to inclusive pracgce and European 
cigzenship. Second, mobility strengthens professional development and networking through authengc exposure 
to diverse classrooms and educagon systems, sharpening pedagogical repertoire (including inclusive and digital/AI-
related competences), improving language confidence, and building durable professional communiges that enable 
peer learning and future collaboragon. Third, mobility fuels inspiraBon and innovaBon by translagng internagonal 
insight into local acgon—pargcipants return with adaptable methods, ideas, and partnerships that support school 
improvement, insgtugonal internagonalisagon, and sustained mogvagon for congnuous professional development. 
Together, these benefits posigon mobility as a pracgcal pathway for developing the competencies of the 21st-
century European teacher. 

Denmark 
Mobility was framed as a reflecBve learning space—a set of “mirrors and windows” that helps pargcipants see both 
their own pracgce (mirror) and alternagve ways of teaching and learning (window). In this sense, mobility supports 
more than competence acquisigon: it creates gme and distance for professional reflecBon, prompgng pargcipants 
to quesgon assumpgons, argculate values, and refine how they understand their role. As a result, mobility can 
contribute to professional clarificaBon and idenBty development, strengthening teachers’ sense of purpose and 
coherence in their pracgce—not only what they can do, but also who they are becoming as educators. 

A second core benefit relates to deep learning through authenBc exposure and the strengthening of professional 
communiges. Longer stays were seen as pargcularly valuable because they allow pargcipants to get “under the 
surface” and access the “engine room” of real pracgce—authengc, somegmes imperfect teaching and school life—
where the richest learning oxen happens. This exposure also encourages parBcipants to reflect on how their own 
pracgce is presented and understood by others. Finally, the lab highlighted that collecBve mobiliBes (travelling in 
small groups) amplify impact through shared reflecBon, stronger professional communiBes, and sustained 
relaBonships across cohorts and roles—especially when there is deliberate collaboragon between in-service 
teachers, student teachers, and lecturers before, during, and axer the mobility experience. 
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Finland 
Mobility was described as a pargcularly strong catalyst for pre-service teachers’ personal and professional growth, 
combining cultural enrichment with increased maturity and a clearer sense of themselves as emerging 
professionals. By experiencing different school cultures and teaching pracgces, student teachers broaden and 
deepen their pedagogical knowledge in ways that are difficult to achieve through coursework alone. Pargcipants 
also noted a clear mogvagonal effect: returning from mobility oxen brings renewed engagement, alongside a 
stronger ability to moBvate pupils by integragng internagonal perspecgves into classroom learning. 

For in-service teachers, mobility was seen as strengthening the human and pedagogical dimensions of teaching 
through enhanced cultural competence, empathy, and tolerance gained from exposure to other cultures. It also 
supports self-awareness as educators, prompgng reflecgon on strengths and areas for growth, while reinforcing 
pedagogical expergse through observagon of varied teaching methods abroad. Across both groups, the lab 
highlighted shared benefits including increased mogvagon for conBnuous professional development and lifelong 
learning, improved linguisBc skills, higher confidence in teaching and openness to new approaches, stronger 
openness to European cultures and values, and enhanced innovagon and communicagon skills that can feed back 
into everyday pracgce. 

Italy 
Mobility was framed as especially valuable for pre-service teachers because it accelerates both personal and 
professional growth while strengthening key transversal competencies. Pargcipants highlighted the development 
of intercultural, relaBonal, and emoBonal competencies, alongside language skills, as a core benefit that builds 
self-reliance and professional confidence. By learning about different educagon systems and pracgces, student 
teachers broaden their professional and career horizons and, crucially, can strengthen the link between theory and 
pracBce by tesgng and interpregng what they study in an authengc internagonal context. 

For in-service teachers, mobility was seen as a catalyst for renewed expergse, reflecgon, and collaboragon. 
Pargcipants emphasized improvements in language skills, professional confidence, and intercultural and 
communicaBon competencies, as well as a broader pedagogical repertoire gained through direct experience of 
diverse teaching methods and innovagve approaches. Mobility also supports stronger inclusive educagon 
awareness, enhancing teachers’ ability to manage classroom diversity and inclusivity, while creagng space to reflect 
criBcally on one’s own pracBces and deepen self-awareness. In addigon, exchanges among peers foster mutual 
learning, build contacts for future transnagonal collaboragon, and increase mogvagon and openness to innovagon, 
contribugng posigvely to insgtugonal innovagon and internagonalisagon and sustaining engagement in ongoing 
professional development. 

Romania 
Mobility was highlighted as a strong driver of professional development, enabling teachers and student teachers 
to acquire new pedagogical methods and innovagve teaching strategies, and to learn from different curricular 
approaches, assessment methods, and school management pracgces. Pargcipants also stressed the added value of 
observing more technologically advanced systems, which can accelerate the development of digital and media 
literacy competencies, and of accessing specialized training abroad that strengthens subject-maser expergse. These 
experiences broaden professional horizons and translate into concrete improvements in teaching and learning 
pracgces. 

Beyond pedagogy, mobility was seen as generaBng significant personal, linguisBc, and systemic benefits. 
Pargcipants pointed to improved foreign language competence (especially English), increased intercultural 
awareness, flexibility, and adaptability, and stronger self-confidence and professional self-efficacy, alongside a 
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broader professional network across European countries. At the insgtugonal level, mobility supports the transfer of 
good pracgces back to the home school—oxen with posigve effects on colleagues and students—while enhancing 
school reputagon, mogvagng students, and strengthening schools’ capacity to develop future European projects. 
For student teachers, early exposure to diverse pedagogical cultures was linked to a more reflecgve pracggoner 
idengty, greater adaptability and openness to reform, and a compeggve advantage in the job market. 

Spain 
Mobility was described as a powerful lever for in-service teachers’ professional growth and renewal. Pargcipants 
highlighted clear gains in professional competences, including the development of innovagve pedagogical 
approaches (such as co-teaching, playful learning, and inclusive pracgces) and the strengthening of digital and AI-
related teaching competences. These experiences were linked to improved teaching quality, greater innovagon 
capacity, and enhanced adaptability in diverse and complex learning environments. Importantly, mobility was also 
seen as a mechanism for the transfer of European good pracgces into nagonal and local contexts, while reinforcing 
the European dimension of teaching through increased awareness of shared European values and educagon 
prioriges and a stronger European professional idengty. 

For student teachers, mobility was framed as an early catalyst for professional idenBty formaBon and for bridging 
theory and pracBce. Exposure to diverse educagon systems and school cultures helps build vocagonal clarity and 
confidence, pargcularly through pracgcal engagement in inclusive, mulglingual, and innovagve classrooms and first-
hand experience with co-teaching and collaboragve pedagogies. Pargcipants also stressed employability benefits: 
mobility supports the development of transversal skills (intercultural competence, autonomy, adaptability), 
strengthens language and intercultural competences through immersive mulglingual environments, and adds value 
in both nagonal and European recruitment contexts. Finally, it nurtures European cigzenship and a mobility culture, 
strengthening a sense of belonging to a shared European educagon space. 

21st Century European Partners  
Mobility offers teachers and student teachers both a window and a mirror: a window into diverse classrooms, 
communiges, and cultures, and a mirror that deepens self-knowledge and reframes one’s own cultural background. 
By stepping outside familiar bubbles, pargcipants expand cultural knowledge, meet new people and pracgces, and 
gain the perspecgve taking skills that underpin inclusive pedagogy. This eye-opening exposure builds confidence 
and intercultural awareness while culgvagng the curiosity, humility, and reflexivity needed to serve increasingly 
diverse learners across Europe. 

Professionally, mobility acts as a catalyst for development, networks, and innovaBon. Through observagon of 
different teaching styles and school systems, pargcipants build professional awareness and intercultural 
competencies and engage in mulg stakeholder exchange that accelerates learning in a short gme. Internagonal 
networking strengthens cooperagon between European countries, supports the exchange of pracgcal methods, and 
fosters crigcal reflecgon on teaching pracgces—recognising and valuing teachers’ efforts. Crucially, mobility inspires 
concrete change at home: educators return with ideas, projects, and partnerships, visit more schools, embed EU 
values, and adapt what works to local contexts. In this way, mobility not only broadens horizons but also makes 
good teachers even bejer, turning insight into acgon and sustained improvement. 

Mobility gives educators the perspec@ve, competencies, and partnerships to translate 
interna@onal insight into local innova@on—broadening minds, strengthening prac@ce, and 

advancing shared European values.  
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4.1. Personal and Cultural Growth 
Pargcipants emphasized that mobility offers mirrors and windows to the world: it builds cultural knowledge while 
fostering increased self-knowledge. The experience is an  to go out of your bubble, invigng new perspecBves on 
your own cultural background (mirror) through meeBng other cultures and people in authengc sePngs. Together, 
these elements reinforce the personal and cultural dimensions of professional development, enriching teachers’ 
idengges and pracgces. 

Key outcomes: 

‣ Windows and mirrors: Exposure to other contexts alongside reflecgve insight into one’s own culture and 

pracgce. 

‣ Expanded cultural knowledge: Deeper understanding of norms, customs, values, and everyday life in 

different sePngs. 

‣ Greater self-knowledge: Clearer sense of personal beliefs, assumpgons, and professional stance. 

‣ Breaking the bubble: Openness to difference, heightened curiosity, and readiness to engage beyond 

familiar rougnes. 

‣ AuthenBc intercultural encounters: Meaningful interacgons through meegng other cultures and people. 

PracBcal soluBons: 

‣ Design for “mirrors and windows”: Include structured reflecgon (journals, debriefs) paired with 

observagon and immersion. 

‣ Curate cultural learning moments: Organize sessions that foreground local pracgces, histories, and 

everyday rougnes. 

‣ Facilitate authenBc meeBngs: Plan peer shadowing, school visits, and community interacgons to engage 

with people, not just places. 

‣ Create bubble breaking opportuniBes: Build in local immersion days and acgviges that nudge pargcipants 

beyond familiar comfort zones. 

‣ Prompt self-insight: Use guided prompts and feedback loops to capture growth in self-knowledge and 

evolving perspecgves. 
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4.2. Professional Development and Networking 
Pargcipants emphasized that mobility strengthens professional development and deepens professional 
awareness, while driving an increase in cultural competencies that are directly applicable to classroom pracgce. 
Recognising the addigonal effort involved, compensaBon for teachers’ efforts is seen as vital to sustain 
engagement. Mobility also expands internaBonal networking and supports increasing cooperaBon between 
European countries, creagng space for mulg stakeholder discussions and exchange of ideas. Through direct 
exposure and comparison, pargcipants gain knowledge about other school systems, including their differences and 
strengths, and engage in exchange of informagon about pracgcal methods and crigcal reflecgon on teaching 
pracgces that improves pedagogy and curriculum design. 

Key outcomes: 

‣ Strengthened professional growth: Enhanced professional development and sharper professional 

awareness. 

‣ Cultural competence: Increased intercultural skills for diverse classrooms and school communiges. 

‣ System understanding: Deeper knowledge of other school systems—their differences and strengths. 

‣ Expanded networks and cooperaBon: Broader internagonal networking that fosters Europe wide 

collaboragon. 

‣ Bejer pracBce through exchange: Pracgcal method sharing and crigcal reflecgon that refine teaching 

approaches. 

PracBcal soluBons: 

‣ Fair compensaBon and recogniBon: Provide sgpends/gme allowances and formal acknowledgment to 

value teachers’ efforts. 

‣ Structured internaBonal networking: Build partnerships and recurring joint acgviges to sustain cross 

border professional ges. 

‣ MulB stakeholder dialogue spaces: Convene schools, universiges, authoriges, and NGOs for regular 

discussions and idea exchange. 

‣ ComparaBve system learning: Organize school visits, shadowing, and briefings to surface differences and 

strengths across systems. 

‣ Method sharing and reflecBon rouBnes: Host workshops, peer observagons, and communiges of pracgce 

to exchange pracgcal methods and embed crigcal reflecgon. 
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4.3. Inspira6on and Innova6on 
Pargcipants highlighted that mobility fuels inspiraBon to do things at home by enabling sharing challenges and 
problem-solving, creaBng ideas and projects upon return, and visiBng more schools to broaden horizons. 
Exposure to a nest to develop EU values, seeing different styles of teaching, and demonstragng diversity and 
cultural differences leads to learning a lot in a short gme, making good teachers even beser, and reflecBng on 
your own pracBce with a new perspecBve. Together, these experiences convert short, intensive encounters into 
sustained innovagon in classrooms and schools. 

Key outcomes: 

‣ AcBonable inspiraBon at home: Concrete pracgces and ideas that can be adapted and implemented locally. 

‣ Rapid professional learning: High-intensity exposure that enables learning a lot in a short gme. 

‣ Diverse pedagogical insights: Understanding different teaching styles and cultural differences that expand 

one’s repertoire. 

‣ EU values in pracBce: A supporgve “nest” where European values are experienced, discussed, and applied. 

‣ ReflecBve improvement: Crigcal reflecgon that helps good teachers become even beser. 

PracBcal soluBons: 

‣ Structured school visits: Plan purposeful visits to mulgple schools to compare approaches and gather 

transferable pracgces. 

‣ Challenge exchange sessions: Facilitate guided sharing of challenges and joint problem solving to generate 

workable solugons. 

‣ Idea to project pipelines: Provide templates and mentoring to turn fresh ideas into projects upon return. 

‣ Classroom observaBon protocols: Use simple tools to capture insights on different teaching styles and 

cultural contexts. 

‣ ReflecBon and disseminaBon rouBnes: Build in debriefs, porzolios, or brief presentagons to reflect on 

pracgce and spread inspiragon at home. 
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Factors increasing mobility par,cipa,on for 
in-service and pre-service teachers 
This secgon synthesises the key factors that increase parBcipaBon in teacher mobility, as idengfied through 
Nagonal Labs conducted in Denmark, Finland, Italy, Romania, and Spain within the framework of the 21st Century 
European Teachers project. These Nagonal Labs convened key stakeholder groups—including in-service teachers, 
pre-service teachers, parents, teacher educators, and educagonal administrators—to surface pracgcal enablers that 
turn interest in mobility into real uptake across diverse educagonal systems. The synthesis is further informed by 
partner discussions within the consorgum, which helped validate common pargcipagon drivers across contexts and 
translate them into acgonable levers for programme and insgtugonal design. 

Across the evidence, pargcipagon grows when mobility is posiBoned as feasible, meaningful, and normalised—
not as an excepgonal add-on that depends on personal sacrifice. Findings converge around four enabling clusters 
that work best when implemented together: (1) insBtuBonal and structural support (visible leadership 
endorsement, protected gme, clear procedures, administragve help, funding access, and formal recognigon in 
study/work plans and career frameworks); (2) programme design and models (a diversified offer—micro-mobiliges, 
shadowing, blended/virtual pathways, longer stays, reciprocal host-inclusive formats—aligned with career stage, 
pracgcum requirements, and family/work realiges); (3) awareness, moBvaBon, and cultural readiness (early, 
transparent informagon; peer mentoring and alumni “role models”; collecgve/group formats that reduce 
uncertainty and strengthen professional community; and purposeful preparagon that addresses cultural, 
professional, and personal anxieges); and (4) tools, partnerships, and resources (strong school–university 
networks, Erasmus+/eTwinning pipelines, project-based collaboragon with tangible outputs, and language/digital 
support that lowers perceived risk). Together, these factors describe a clear policy message: parBcipaBon rises 
when insBtuBons acBvely de-risk mobility, design flexible pathways, build readiness and moBvaBon, and provide 
the partnerships and supports that convert opportunity into sustained professional learning. 

Denmark 
Mobility pargcipagon increases when it is experienced as a voluntary, professionally meaningful choice rather than 
an imposed administragve requirement. The Danish nagonal lab stressed that teachers and student teachers should 
have space to pursue their own professional quesgons and avoid mobility being framed as “extra tasks.” Mogvagon 
is also strengthened when the benefits can be clearly profiled and verbalised—helping pargcipants translate what 
they gained into concrete narragves and idengty markers that maser for them and for their insgtugons. CollecBve 
formats further reinforce willingness to pargcipate: when several pargcipants travel simultaneously (including 
cross-cohort and cross-class groupings), shared reflecBon during and axer the stay creates mutual encouragement, 
reduces uncertainty, and builds a supporgve professional community that makes mobility feel achievable and 
worthwhile. 

Pargcipagon also rises when mobility is well prepared, well supported, and anchored insBtuBonally. Pargcipants 
highlighted the need for structured preparagon between hosts and guests, conceptual clarificagon across countries, 
and deliberate preparagon for professional, cultural, and personal challenges (including anxiety), so expectagons 
are aligned before departure. DifferenBated mobility forms—recognising the different purposes of short and long 
stays, ensuring opgons for longer stays, and combining internagonal mobility with local mobility—make 
pargcipagon feasible for a wider range of candidates. Strong management support before, during, and axer 
mobility, a clear link to strategic goals, and structured follow-up help turn experiences into school or programme 
development rather than one-off visits. Finally, systemaBc access to funding and administraBve support 
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(templates, advice, facilitagon, and staff handling formaliges), together with clear roles, resources, and 
insgtugonalised tripargte collaboragon (teachers–student teachers–lecturers), lowers the pracgcal threshold and 
normalises mobility as a recognised part of work and study. 

Finland 
The Finnish nagonal lab highlighted that pre-service teachers show very high moBvaBon to pargcipate in 
internagonal mobility, with many expressing a clear desire for more opportuniBes. This willingness is strongly linked 
to the perceived meaningfulness and relevance of mobility: student teachers see it as both personally enriching 
and professionally valuable, which increases their readiness to engage. 

Pargcipagon interest is further boosted by the prospect of exposure to foreign teaching methods and school 
cultures, described as exciBng and inspiraBonal. Mobility is also valued for broadening horizons and providing new 
perspecBves, which act as key mogvators. Finally, the lab noted that greater involvement of policymakers could 
help translate this high demand into more structured and predictable mobility opportuniges. 

Italy 
For pre-service teachers in Italy, mobility pargcipagon increases when students receive targeted language 
preparaBon (especially strong English foundagons) and early, transparent informaBon about opportuniges that is 
easy to access. Uptake also improves when mobility is clearly embedded in the curriculum—with explicit learning 
outcomes—and when traineeships abroad receive formal recogniBon from nagonal teacher educagon systems and 
public schools. Strong, ongoing university–host school cooperaBon, supported by alignment of objecgves and 
expectagons, plus peer mentoring and visible role models (tesgmonials from former pargcipants), helps student 
teachers make informed, confident decisions. 

For in-service teachers, pargcipagon rises when language learning is treated as an integral part of conBnuous 
professional development, and when mobility takes place within stable long-term partnerships (e.g., eTwinning) 
that reduce risk and build trust. Flexible formats—short-term, blended, and hybrid models (virtual collaboragon 
plus short physical exchanges)—make mobility compagble with professional and personal constraints, including 
opgons like classroom swaps that preserve curricular congnuity. Finally, pargcipagon is strengthened by visible 
leadership support, encouragement from local authoriges to engage in European programmes, a dedicated 
mobility coordinator to reduce administragve burden, and ongoing communicagon among staff, and formal 
recogniBon of mobility in professional development and career progression frameworks. 

Romania 
Mobility pargcipagon for pre-service and in-service teachers increases when individual readiness is already in place 
and supported by trusted peers. The Romanian nagonal lab highlighted that prior posiBve experience with mobility 
or internagonal projects oxen lowers hesitagon and raises willingness to apply again. Among all personal factors, 
strong foreign language skills—with English proficiency idengfied as the strongest single predictor—make 
pargcipagon feel more feasible and less risky. Pargcipagon is further strengthened by high intrinsic moBvaBon for 
professional development, especially when teachers and student teachers can see mobility as a meaningful step in 
their learning pathway. Finally, access to peer networks and mentorship—from colleagues who have already taken 
part—helps candidates understand what to expect, navigate uncertainty, and move from interest to acgon. 

At the insgtugonal and system level, pargcipagon increases when mobility is clearly organised, resourced, and 
legigmised. Schools with an acgve Erasmus+ coordinator, supporBve leadership that values internagonalisagon, 
and an established history of European projects (eTwinning/Erasmus+) tend to have the rougnes and confidence 
to mobilise staff and student teachers more regularly. Pracgcal feasibility masers: clear internal selecBon 
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procedures and reliable subsBtute coverage reduce barriers for in-service teachers, while dedicated pre-departure 
preparagon supports both groups. At program/policy level, simplified applicaBon and reporBng, higher and more 
realisgc grants (including top-ups for disadvantaged pargcipants), and formal recogniBon of mobility in career 
development frameworks make pargcipagon more equitable and worthwhile. Context also plays a role: larger 
urban schools oxen have greater capacity, digital infrastructure enables online preparagon and networking, and 
strong eTwinning parBcipaBon acts as a gateway that builds confidence and partnerships that later translate into 
physical mobility. 

Spain 
Mobility pargcipagon among in-service teachers in Spain increases when it is treated as a valued part of professional 
life rather than an “extra.” The Spanish nagonal lab stressed the importance of formal recogniBon mechanisms—
with mobility acknowledged in career progression and professional evaluaBon frameworks, supported by 
cergficagon and validagon of internagonal learning outcomes. Pargcipagon also rises when schools provide 
insgtugonal gme allocagon (official release gme and workload adjustments), backed by leadership and governance 
support from school leaders and educagon authoriges. Finally, access improves when teachers can rely on clear, 
centralised informaBon systems (nagonal/regional plazorms) and designated mobility coordinators, combined 
with targeted, equitable funding that addresses socio-economic dispariges and incengvises pargcipagon from 
underrepresented regions, alongside language and digital competence support and structured pre-mobility 
preparagon. 

For pre-service teachers, pargcipagon increases when mobility is structurally “built in” to inigal teacher educagon 
rather than treated as opgonal. The lab highlighted structural integraBon into curricula, including automaBc 
academic recogniBon of mobility experiences, so students can pargcipate without delaying studies. Uptake is also 
strengthened through mentoring and guidance structures—coordinated support between universiges and host 
schools, plus peer mentoring from former pargcipants—so students understand pathways and feel confident. 
Equity-focused pargcipagon depends on inclusive funding mechanisms (grants covering full costs and addigonal 
support for disadvantaged and first-generagon students). Finally, progressive mobility pathways—combining short-
term, blended, and long-term formats, with virtual exchanges as preparagon or complement—together with 
language preparagon and confidence-building through integrated mulBlingual educaBon, expand access and 
readiness across a wider range of student teachers. 

21st Century European Partners  
Expanding pargcipagon in mobility hinges on two foundagonal enablers: InsBtuBonal and Structural Support and 
Program Design and Models. When school and university leaders visibly back mobility—with pracgcal 
administragve help, internagonalised teams, protected gme built into workload, clear and simple procedures, and 
strategic planning—teachers and student teachers can pargcipate without penalty or guesswork. A diversified offer 
further lowers the threshold: flexible formats that include reciprocal host learning, short micro mobiliges and 
teacher to teacher shadowing, one-month sabbagcals, pracgcum aligned placements, collaboragve teaching during 
visits, and longer exchanges in secondary sePngs. Matching format to career stage, gmetable, and family realiges 
turns interest into feasible acgon. 

Demand and impact grow when Awareness, MoBvaBon, and Cultural Readiness are culgvated and the right Tools, 
Partnerships, and Resources are in place. Targeted informagon, concise “educagon pills” drawn from student 
teaching, authengc encounters with mobility alumni, and a culture that normalises curiosity and peer 
encouragement reduce hesitagon and build confidence. Robust supports—language assistance, digital and virtual 
mobility opgons with meaningful technology integragon, strong school–university networks and Erasmus+ 
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partnerships, project-based collaboragon, and ongoing connecgons—lower administragve fricgon and help 
educators convert travel into concrete improvements in their own classrooms. 

Par@cipa@on rises when ins@tu@ons back and simplify mobility, offer flexible program designs, 
nurture awareness and mo@va@on, and provide the tools and partnerships that help teachers 

and student teachers turn opportunity into las@ng prac@ce. 

 

5.1. Ins6tu6onal and Structural Support 
Pargcipants stressed that sustained mobility depends on insBtuBonal support for the pracBcal aspects of mobility, 
underpinned by school or university leaders backing mobility and leadership supporgng projects. Building capacity 
through the internagonalizagon of teams at schools, allocagng mandatory gme for mobility (e.g., every two years), 
and ensuring easy access and clear procedures were seen as essengal. Finally, strategy and planning at insBtuBonal 
level are needed to align resources, gmelines, and responsibiliges. 

Key outcomes: 

‣ Robust pracBcal support: Insgtugons provide hands on help for the pracgcal aspects of mobility. 

‣ Leadership endorsement and resourcing: Leaders acgvely back mobility and the projects that enable it. 

‣ InternaBonalized teams: School teams develop shared capacity and culture for internagonal engagement. 

‣ Protected Bme for mobility: Regular, mandated gme windows make pargcipagon feasible and predictable. 

‣ Simple, transparent pathways: Easy access and clear procedures, guided by an insgtugonal strategy. 

PracBcal soluBons: 

‣ Create a mobility support funcBon to coordinate logisgcs, guidance, and pracgcal assistance for 

pargcipants. 

‣ Formalize leadership backing via policies that allocate resources, approve projects, and recognize mobility 

in planning cycles. 

‣ InternaBonalize teams by embedding mobility goals into department plans, roles, and collaboragve 

rougnes. 

‣ InsBtute mobility Bmeframes (e.g., every two years) with aligned gmetables and cover arrangements. 

‣ Streamline processes with one stop access, clear step by step procedures, and an insgtugon level strategy 

and roadmap. 
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5.2. Program Design and Models 
Pargcipants emphasized the value of different models for mobility where hosts also parBcipate and learn, 
including micro-mobiliges (short visits or shadowing), a sabbagcal model (e.g., one-month visits), and collaboragve 
teaching as part of a visit. They also highlighted shadowing teacher-to-teacher as a pracgcal, high impact format 
and the importance of pracgcum similariges to ease mobility, ensuring smooth alignment across contexts. Finally, 
mobility in secondary programs (e.g., one-year exchanges) provides deeper immersion and congnuity, 
complemengng shorter formats and enabling a coherent pathway across stages. 

Key models:  

‣ Micro mobiliBes & shadowing: Short visits and teacher to teacher shadowing for focused, high yield 

learning. 

‣ SabbaBcal visits: Time bound stays (e.g., one month) that allow deeper immersion and project 

development. 

‣ CollaboraBve/co-teaching visits: Joint lesson planning and teaching as part of the mobility experience. 

‣ Reciprocal, host-inclusive formats: Designs where hosts also pargcipate, learn, and reflect alongside 

visitors. 

‣ Secondary-level program exchanges: Longer placements (e.g., one-year exchanges) to build sustained 

pracgce and congnuity. 

PracBcal soluBons: 

‣ Align pracBcum structures to ease mobility (similar expectagons, supervision, and assessment across 

contexts). 

‣ Co-design with host insBtuBons so that hosts acgvely pargcipate and benefit (shared goals, roles, and 

reflecgon). 

‣ Use structured shadowing guides (simple observagon foci and debrief rougnes) to maximize micro-

mobility impact. 

‣ Offer modular duraBons (from short visits to one-month sabbagcals) so pargcipants can match models to 

availability. 

‣ Set clear pathways for longer exchanges in secondary programs (eligibility, gmelines, and mentoring for 

congnuity). 
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5.3. Awareness, Mo6va6on and Cultural Readiness 
Pargcipants emphasized that effecgve mobility relies on knowledge and awareness about mobility possibiliBes, 
supported by awareness campaigns (such as “educagon pills” from student teaching) and authengc encounters with 
people who have experienced mobility. PromoBng openness, moBvaBon, curiosity, and genuine interest, as well 
as providing encouragement to pargcipate and share posigve experience, is essengal. Ulgmately, curiosity and the 
willingness to embrace change contribute to the cultural readiness that sustains pargcipagon and learning before, 
during, and axer mobility. 

Key outcomes: 

‣ Informed parBcipaBon: Clear awareness of mobility possibiliges, routes, and benefits. 

‣ Peer-inspired readiness: Mogvagon sparked by authengc meegngs with experienced pargcipants. 

‣ PosiBve culture of engagement: Encouragement and visible sharing of success stories. 

‣ Curiosity-driven growth: Willingness to explore, adapt, and make progress through mobility. 

‣ Sustained moBvaBon: Ongoing interest anchored in genuine personal and professional goals. 

PracBcal soluBons: 

‣ Targeted awareness campaigns using concise “educagon pills” from student teaching cases to demysgfy 

mobility opgons. 

‣ AuthenBc peer encounters (alumni talks, Q&A sessions, mentoring) with teachers who have completed 

mobility. 

‣ RecogniBon and storytelling: Celebrate and showcase posigve experiences to encourage pargcipagon. 

‣ Readiness building acBviBes: Workshops that nurture openness, mogvagon, curiosity, and genuine 

interest. 

‣ AcBon prompts for progress: Simple next-step guides and sign-ups that channel curiosity into concrete 

pargcipagon. 
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5.4. Tools, Partnerships and Resources 
Pargcipants emphasized that impaczul mobility is strengthened by online and digital tools for virtual mobility and 
thoughzul technology integragon, supported by strong partnerships and networks. Pargcipagon in Erasmus+ 
projects provides structure and resources, while a project-based methodology ensures concrete outputs and 
sustained collaboragon. Targeted language support and intengonal networking and connecBons further enable 
inclusive pargcipagon and long-term cooperagon across insgtugons and contexts. 

Key outcomes: 

‣ Expanded access through virtual tools: Online and digital solugons make mobility more flexible and 

inclusive. 

‣ Improved tech-enabled pracBce: Thoughzul technology integragon enhances collaboragon and learning 

design. 

‣ Stronger partnership ecosystems: Durable networks that sustain joint work and mutual learning. 

‣ Concrete, project-based outputs: Collaboragve projects that translate mobility into pracgcal results. 

‣ Enhanced language readiness: Language support that boosts confidence and effecgve cross-cultural 

communicagon. 

PracBcal soluBons: 

‣ Curate a virtual mobility toolkit (plazorms, collaboragon spaces, and guidelines) to support online/digital 

engagement. 

‣ Provide integraBon support for technology through training, templates, and lightweight standards for 

shared work. 

‣ Invest in partnerships and networks with clear roles, MoUs, and regular networking opportuniges to 

deepen connecgons. 

‣ Leverage Erasmus+ parBcipaBon to structure cooperagon, co fund acgviges, and share proven pracgces. 

‣ Offer language support services (materials, mentoring, and conversagon pracgce) to facilitate inclusive 

pargcipagon. 
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Alterna,ve Mobility Blueprints 
This set of blueprints operagonalises mobility as a structured internagonal learning, teaching, training, placement, 
observagon, or collaboragon acgvity (physical, virtual, or blended) recognised by sending/host insgtugons. It 
responds directly to the cross-nagonal evidence captured through Nagonal Labs and partner exchanges, which 
clustered mobility condigons into:  

‣ Three obstacle groups (see SecBon 3): (1) structural/insgtugonal barriers; (2) financial/gme constraints; (3) 

personal/professional challenges.  

‣ Three benefit groups (see SecBon 4): (1) personal/cultural growth (“mirrors and windows”); (2) professional 

development & networking; (3) inspiragon & innovagon (transfer back home).  

‣ Four parBcipaBon enablers (see SecBon 5): (1) insgtugonal/structural support; (2) programme design & 

models; (3) awareness/mogvagon/cultural readiness; (4) tools/partnerships/resources. 

The blueprints are aligned with the project’s four emerging subject areas: Technological empowerment, Sustainable 
learning, Entrepreneurship, and Playful learning [hsps://21centuryeuteachers.eun.org]. Across contexts, the 
document defines insBtuBonal readiness as the organisagonal capacity (leadership endorsement, administragve 
support, financial processes, subsgtute/coverage planning, recognigon pathways) required to plan and deliver 
mobility. Therefore, all mobility designs below embed a minimum common architecture: 

1. RecogniBon and feasibility (built into work/study plans; clarity on procedures; manageable scheduling). 

2. Equity supports (real-cost funding, family-aware planning, accessibility, and language support). 

3. PracBce-orientaBon (lesson plans, co-teaching or classroom transfer; observagon + reflecgon). 

4. Outputs and follow-up (reflecgon, disseminagon, and return-to-school implementagon). 
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6.1. Alterna6ve blueprints for in-service teacher mobility 
Model 1. Micro-mobility & teacher-to-teacher shadowing (high-frequency, low-burden) 
Micro-mobiliges and teacher-to-teacher shadowing are explicitly idengfied as high-impact, feasible formats that 
lower pargcipagon barriers, especially where workload and subsgtugon are constraints.  

Design features: 

‣ Short visit(s) focused on observagon prioriges + structured debrief rougnes (“structured shadowing 

guides”). 

‣ Built for busy schedules and to reduce “mobility as an extra burden.”  

Competency pathway: Observe → compare systems/pracgces → adopt 1–2 transferable methods → 

reflect and share locally.  

Outputs: Observagon notes, 1 adapted pracgce/mini-lesson, reflecgon + disseminagon within school. 

 

Model 2. Reciprocal host-inclusive exchange (mutual learning; shared ownership)	
Pargcipagon grows when mobility is not one-direcgonal but hosts also pargcipate and learn, strengthening 
mogvagon and sustained partnerships.  

Design features:  

‣ Reciprocal visits and joint reflecgon sessions, with shared goals, roles and follow-up. 

‣ Designed to strengthen professional networks, cooperagon, and method exchange.  

Outputs: Joint “transfer pack” (pracgces + condigons for success), and a shared disseminagon product 

across insgtugons. 

Model 3. CollaboraMve / co-teaching visit (pracMce-embedded professional learning)	
The project highlights collaboraBve teaching/co-teaching visits as a core mobility model and emphasises the need 
for pracgce alignment and meaningfulness.  

Design features (aligned to project co-educaBon logic):  

‣ Preparagon → joint planning → co-teaching → evaluagon/reflecgon loops.  

‣ Internagonal peers can pargcipate as observers and feedback partners (co-educagon phase).  

Outputs: Co-taught lesson plan(s), classroom evidence, co-reflecgon notes, and an adaptagon plan for the 

home school.  



Blueprints for In-Service and Pre-Service Teacher Mobility 

   

 
28 

 
Model 4. SabbaMcal model (one-month immersion)	
A one-month sabbaBcal visit is idengfied as a model enabling deeper immersion and congnuity beyond micro-
visits.  

Design features:  

‣ Extended placement to access the “engine room” of pracgce (deeper authengc exposure), reinforcing 

reflecgon and sustained innovagon.  

‣ Requires strong insgtugonal readiness: workload relief, cover planning, and recognigon.  

Outputs: A school-based innovagon plan + implementagon evidence axer return (inspiragon → local 

acgon).  

Model 5. Blended mobility (virtual collaboraMon + short physical exchange)	
The evidence emphasises that pargcipagon increases with flexible formats (short-term, blended/hybrid models), 
supported by digital tools and virtual mobility opgons.  

Design features:  

‣ Online preparagon/co-design using a curated toolkit; short physical visit; online follow-up and 

disseminagon.  

‣ Directly addresses gme constraints and administragve fricgon while sustaining partnerships.  

Outputs: Co-created resources, documented process, and a transfer-and-scale plan inside the school. 

Model 6. MOOC-integrated mobility (shared baseline + pracMce clinic) 	
21st Century European Teachers Project MOOCs are designed as flexible, self-paced learning experiences that 
culminate in lesson plan development aligned to each theme and the co-creagon model.  

Design features:  

‣ MOOC complegon (baseline concepts + lesson-plan draxing) → short mobility “clinic” for peer review, co-

teaching rehearsal, and local adaptagon.  

Outputs: MOOC-based lesson plan(s) + refined implementagon pack + evidence of classroom transfer.  
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6.2. Alterna6ve blueprints for pre-service teacher mobility 
Model 7. PracMcum-aligned placement (recogniMon-first mobility)	
Pargcipagon increases when mobility is embedded in curricula and receives automagc recognigon without delaying 
studies; the document repeatedly flags inconsistent recognigon and rigid academic schedules as barriers.  

Design features:  

‣ Mobility mapped to pracgcum requirements (supervision, assessment expectagons, learning outcomes).  

‣ Pre-departure preparagon to reduce language/cultural anxiety and procedural uncertainty.  

Outputs: Pracgcum porzolio + lesson plan(s) aligned to an emerging subject + structured reflecgon 

(“mirrors and windows”). 

Model 8. Group mobility (cohort-based “collecMve mobility”)	
Collecgve/group travel amplifies impact through shared reflecgon, reduced uncertainty, and stronger professional 
communiges across cohorts and roles.  

Design features:  

‣ Small cohort mobility with guided peer reflecgon and shared disseminagon upon return.  

‣ Builds mogvagon and cultural readiness through peer support and alumni role models.  

Outputs: Cohort reflecgon synthesis + joint resource set for the ITE programme.  

Model	9.	Co-educaMon module mobility (pre-service + in-service joint learning)	
The project’s co-educagon development lab approach integrates pre-service and in-service teachers in collaboragve 
module development and classroom implementagon with observagon/feedback exchange.  

Design features (four-phase model):] 

‣ Preparagon → discovering & exploring → co-teaching → evaluagon & reflecgon.  

‣ Internagonal team pargcipates through observagon/feedback, strengthening cross-border learning.  

Outputs: Co-designed lesson plan(s) for lower-secondary teaching + reflecgon evidence + local 

implementagon report. 
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Model 10. Progressive pathway: virtual → micro → longer mobility	
The 21st Century European Teachers Project stresses diversified offers and progressive pathways (short, blended, 
long-term) to match life constraints and increase pargcipagon.  

Design features:  

‣ Start with virtual collaboragon (tools + partnership rougnes), then micro-mobility/shadowing, then opgonal 

longer placement.  

Outputs: Stepwise porzolio evidencing growth in confidence, language readiness, and classroom pracgce 

relevance. 

Model 11. MOOC-supported mobility (theory-to-pracMce bridge)	
21st Century European Teachers Project MOOCs provide structured learning objecgves and lesson plan development 
across the project’s themes, supporgng pre-service teachers as well as in-service audiences.  

Design features:  

‣ MOOC learning → mobility applicagon tasks (observagon foci, classroom micro-teaching, co-teaching 

rehearsal) → reflecgon and recognigon.  

Outputs: MOOC-aligned lesson plan(s) + pracgcum artefacts demonstragng transfer and innovagon.  

Across Models 1–11, the proposed mobility blueprints are deliberately designed to reduce the three obstacle 

clusters idenBfied in the project evidence base. Structural and insBtuBonal barriers are addressed by building 

“insgtugonal readiness” into every model—securing leadership endorsement, providing administragve support, 

planning subsgtute/coverage arrangements, and ensuring clear recognigon pathways—while also simplifying and 

streamlining procedures so mobility becomes a supported, rougne opgon rather than an added burden. Financial 

and Bme constraints are miggated through flexible mobility formats (notably micro-mobiliges and blended 

pathways), complemented by protected gme and workload relief, and by targeted financial support that beser 

reflects real pargcipagon costs, including family-related expenses where relevant. Finally, personal and professional 

challenges are reduced through family-aware scheduling, accessibility-first planning, language support, clear step-

by-step guidance that demysgfies processes, and confidence-building peer structures (mentoring and role-

model/alumni approaches) that normalise pargcipagon and lower perceived risk for both in-service and pre-service 

teachers. 
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Sugges,ons for implementa,on 
7.1. Before you choose a blueprint: apply the readiness 
checklist 
Before selecgng a mobility blueprint, apply “insgtugonal readiness” as your operagng standard: leadership 
endorsement, administragve support, sound financial processes, subsgtute/coverage planning, and clear 
recognigon pathways must be in place to ensure mobility is feasible, equitable, and educagonally meaningful rather 
than an addigonal burden on teachers or student teachers.  

At a minimum, the readiness checklist should confirm that: (1) recogniBon is secured through embedding mobility 
in work/study plans with a clear credit/validagon route; (2) Bme is protected via workload relief or defined mobility 
windows and a subsgtute/cover plan for schools; (3) costs are covered realisBcally through real-cost budgegng and 
targeted top-ups for expensive desgnagons and, where relevant, dependents/housing; (4) pracBcal support is in 
place through a mobility coordinator/contact person and step-by-step guides, templates, and gmelines; and (5) 
equity supports are guaranteed, including accessibility accommodagons, language preparagon, and 
mentoring/alumni role models to build confidence and normalise pargcipagon. 

7.2. Standard mobility workflow (use for any blueprint) 
This four-phase workflow provides a common operagonal backbone for all Models 1–10, reflecgng the 21st Century 
European Teachers project’s co-educagon logic (preparagon → collaboragve pracgce → reflecgon) and the 
document’s emphasis on feasibility, relevance to classroom pracgce, and structured follow-up/transfer.  

Phase 1 — PREPARE (3–9 weeks, blended) 

‣ Key acBons: Select one emerging theme (Technological empowerment, Sustainable learning, 

Entrepreneurship, Playful learning); define pargcipant goals and success criteria (outputs + recognigon); 

provide language and intercultural preparagon and reduce anxiety through clear procedures and checklists; 

and set collaboragon rougnes and tools (a lightweight virtual mobility toolkit).  

‣ Deliverables: A mobility plan (roles, gmetable, cover plan, budget, recognigon pathway) plus either 

observagon foci or an inigal lesson-plan drax (depending on the selected model). 

Phase 2 — DISCOVER & EXPLORE (mobility period) 

‣ Key acBons: Implement the acgvity set that fits the chosen blueprint (e.g., shadowing, co-teaching, or 

placement); use structured observagon protocols (especially for micro-mobility/shadowing); produce 

concise comparagve “system snapshots” (what differs, what works, what transfers); and capture “mirrors 

and windows” reflecgons that connect intercultural experience with professional self-knowledge.  

‣ Deliverables: An observagon log with at least three transferable pracgces and a drax adaptagon plan for 

the home context.  
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Phase 3 — CO-TEACH / CO-DESIGN (before and during the visit) 

‣ Key acBons: Apply the co-educagon/co-creagon cycle—moving from preparagon into collaboragve 

teaching and joint reflecgon—to co-design lesson plan(s) around the selected theme; where relevant, run 

co-teaching sessions supported by peer or internagonal observer feedback.  

‣ Deliverables: Co-designed lesson plan(s) refined to a classroom-ready format.  

Phase 4 — EVALUATE, REFLECT, TRANSFER (2–6 weeks aoer return) 

‣ Key acBons: Implement at home (classroom trial), then conduct guided reflecgon and disseminagon; 

convert inspiragon into a small, concrete improvement acgon (“idea-to-project pipeline”) to support 

sustained innovagon beyond the visit.  

‣ Deliverables: A mobility porzolio (evidence + reflecgon) and a disseminagon output appropriate to the 

sePng (school/ITE briefing, workshop, or resource pack).  

7.3. Built-in risk controls 
To keep any mobility model feasible and equitable, apply the following controls as soon as risks emerge: (1) when 
recogniBon is unclear, embed mobility formally in insgtugonal procedures and evaluagon systems and clarify 
credit/validagon pathways early; (2) when costs exceed grants, acgvate targeted top-ups, secure affordable 
accommodagon routes, and apply equity supports; (3) when workload or subsBtute shortages block parBcipaBon, 
protect gme through workload relief or mobility windows, plan cover arrangements early, and priorigse 
micro-mobility or blended formats; (4) when language confidence is low, provide language preparagon and offer 
low-stakes entry points such as virtual or group-based pargcipagon; and (5) when moBvaBon or readiness is weak, 
strengthen peer confidence through alumni role models, mentoring, and concise awareness acgons (e.g., 
“educagon pills”) that normalise mobility and make next steps clear. 
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Conclusion 
The cross-country evidence in this report shows that mobility is powerful but condiBonal: its benefits are clear, yet 
pargcipagon and impact depend on whether insgtugons fund, recognise, simplify, and support it in ways that fit 
educators’ real lives and workloads.  When obstacles across the three clusters—structural/insBtuBonal, 
financial/Bme, and personal/professional—remain unaddressed, mobility can become an “extra burden” and 
inadvertently widen inequiges by privileging those with stronger insgtugonal backing, fewer caregiving constraints, 
and greater linguisgc and financial capital. 

The blueprint models offered here respond by designing barriers out of the system through a shared minimum 
architecture: (1) recogniBon and feasibility built into work/study plans with clear procedures and manageable 
scheduling;  (2) equity supports including real-cost funding, family-aware planning, accessibility-first arrangements, 
and language support; (3) pracBce-orientaBon through observagon, reflecgon, co-teaching and classroom transfer, 
and (4) outputs and follow-up through porzolios, disseminagon, and return-to-school implementagon. 

Implementagon guidance reinforces that mobility choices should begin with an insBtuBonal readiness checklist 
(recognigon, protected gme and coverage planning, realisgc budgegng, pracgcal coordinagon support, and equity 
measures), then proceed through a common operagonal workflow (prepare → discover/explore → co-teach/co-
design → evaluate/reflect/transfer), with built-in risk controls to address recognigon gaps, cost overruns, workload 
constraints, language insecurity, or low readiness.  

Taken together, the report posigons mobility as a designed competency pathway: flexible enough to match diverse 
career stages and constraints, structured enough to produce transferable classroom value, and supported enough 
to be equitable and sustainable across insgtugons and countries.  
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